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PROFESSIONAL DEVELOPMENT OF ENGLISH TEACHERS:
CHOOSING AN INDIVIDUAL STRATEGY

Y cmammi poszensioaemvcs npobrema npogeciiinoco po3sumky euumeinis
AH2NIUCHKOI MOBU. Buoxkpemneno euznaueHnHsi 3 ypaxy8awHAM 0A2amocpaHHoCmi
mepmina. 3’c08ano, wo KilbKicms i KOHMeKcm Mooeel npogheciinoco po3euUmKy
BUBHAYAEMBCSA PIZHUMU HAYKOBYAMU HeOOHO3HayHo. I[lpoananizosano cmpameeii
Mmooenetl npoghecilinozo po3sumKy ma 6UOLIeHO 08l NepCcneKmusu. iHOUBIOYaIbHA
ma incmumyyionanvia. OCHOBHUMU NPUHYUNAMU THOUBIOYAIbHOI cmpamezii
BU3HAYEHO 3HAHHA MOBU, Nedda202iYHA MAUCmepHiCmb, CApUUHAMmMs cebe sK
neoazoea, MNOPO3YMIHHA 31 CMYOeHmMamu, pO3YMIHHA HABUAILHUX NPOSPAM,
kap ‘epuuil picm. Oxapakmepuszoeano NOMeHYIUHI HANPSAMU PO3BUMKY GUUMEI8
AH2NIUCHKOI MOBU 8 YKpaiHi 3 akyeHmom Ha KOHpepeHyisx, ceminapax, 8ebinapax,
MPEeHIH2ax, HA8UAbHUX NPOCPAMAX, CIANCYBAHHAX MOWO.

Knrouosi crnosa: npogecitinuii pozsumox, npoghecitinuii po3sumox 84umeris

AHNIUCLKOT MOBU, MOOeli, NPUHYUNU, cmpamezii npogeciliiozo po3eumxy.

B cmamve paccmampusaemcs npobiema npogeccuoHarbHo20 pazeumus
yuumenel aHeaUlUCKo20 A3bIKA. A8mopom 6blOpaHo onpeodeieHuem ¢ yuemom
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mooenell NpogeccUOHANbHO20 paA3uUmMus ONpeoensemcs: pa3HbiMu VUeHbIMU
HeoOHO3HauHo. B cmamve npusedenvl cmpameeuu mooenel npogheccuoHaibHO20
Pazeumust u gblOeIeHbl ose nepCcneKmuenbl.: UHOUBUOYANbHAS u
uncmumyyuoranvuas. OCHOBHbIMU NPUHYUNAMU UHOUBUOYATLHOU Ccmpamecuu
CUUMAIOMCsl 3HAHUe 53blKd, neddzo2uyecKkoe Macmepcmeo, CamosoCnpusimue Kax
neoazoeqa, NOHUMAHUE CO CMYOEHMAMU, NOHUMAHUE VHEOHbIX NPOSPAMM,
Kapvepuulil pocm. B cmamve oxapaxmepuzosanbl NOMeHYUAIbHblE HANPABIEHUS
pazeumusi  yuumenell aHeIUUCKO20 S3blKd 6 YKpaume ¢ AKUeHmom Ha
KOH(epenyusx, cemMuHapax, 6eOUHApPAx, MpeHuHeax, 00YYarWUx NpPoOSPAMMAXx,
CMAad0CUposKax u m.o.

Knrwouesvle cnosa: npogheccuonanvnoe paszsumue, npogheccuoHaibHoe
pazeumue yuumenel aHIULCKO20 S3bIKA, MOOeNU, NPUHYUNbL, Ccmpamecuu

npPogheccUoHaIbHO20 PA3GUMUSL.

The article deals with the problem of professional development of English
teachers. The importance of English in Ukraine is growing day by day along with
the demand for well-trained English teachers. Teaching methods are rapidly
changing with more innovative ones being added recently. Therefore, teachers
need to pay much attention to professional development in order to provide
successful and up-to-date training.

The author chooses the definition of professional development by Clarke
who took into account its various aspects.

After analyzing scientific findings, several models of professional
development are offered which differ in amount and context. Lieberman outlines
three models of direct teaching, in-school and out-of-school learning, while
Kennedy defines nine models: training, cascade, transformative, coaching, defecit,
award bearing, standards based, community of practice and action research.

Among professional development strategies the following are offered: peer-
coaching, study groups, action research, mentoring, teaching portfolios, in-service

training and team teaching.



Individual and institutional perspectives of professional development are
also mentioned, though the main emphasis is on the former as the most motivating.
It includes language knowledge, pedagogical expertise, self-awareness,
understanding of learners, understanding of curriculum and career advancement.

In Ukraine, English teachers are offered a variety of promising development
ways. They include attending webinars and seminars held by international
publishing houses (e.g. Dinternal Education, Cengage Learning, etc.). Taking
courses to get higher qualifications and improve knowledge of English (British
Council organizes training programs, workshops, etc.). Moreover, internships and
international training programs open great professional opportunities.

Key words: professional development, professional development of English

teachers, models, principles, strategies of professional development,

Introduction. Today, Ukraine is undergoing a variety of serious changes.
National social, political and economic systems are being reformed. The sector of
education is also facing a lot of crucial changes. Educational reforms started with
introducing the Bologna system which focuses on increasing the amount of time
for individual work and student assignments.

To meet international educational standards, some Ukrainian universities
introduced studies in the English language which demands a high level of
knowledge of both instructors and students. Therefore, the importance of good
command of English is once more emphasized and efficient training of English
teachers is in the center of attention.

Training professional language teachers is a must of the twenty-first century
education both in Ukraine and in the EU. The policies are established by the State
Education Standard of a Foreign Language (1998), the Concepts of Pedagogical
Education (1999), the Program “Teacher” (2002), the National Doctrine of
Education Development (2002), the Guide for the Development of Language
Education Policies in Europe (2003), etc. [Guide].



In the US, the Framework for Teaching L2 English is expected to be used as a
guideline «to train pre-service teachers from the perspective of what would be
happening in the secondary school English classroom. It delineates templates that
show exactly what a teacher-in-training would be required to do in a classroom
situation including roles that students would also be required to perform» [13, p.
68].

Purpose. The aim of the article is to analyze and structure information on
professional development of English teachers around the world in order to point
out ingredients of creating an individual strategy.

Main material. Training English teachers competent to meet demanding
educational standards is impossible without stressing the importance of
professional development. International language teaching experience is worth
studying in order to borrow and apply the most efficient methods for university
studies and life-long education.

Abroad, the topic is often studied and new strategies are added. Clarke,
Hustler, Kennedy, Edmonds and Lee, Robinson and Sebba as well as hundreds
researchers from around the world concentrate their scientific searches on PD
(professional development).

Clarke defines the term of professional development stressing the importance
of group trainings with strong school/local administration support. Clarke also
believes it essential to give “time and opportunities for planning, reflection, and
feedback in order to report successes and failures to the group, to share “the
wisdom of practice,” and to discuss problems and solutions regarding individual
students and new teaching approaches”, as well as set goals for further professional
growth (Hismanoglu M., 2010, p. 991).

In general, there are several models of continuing PD. According to
Lieberman, three types are worth pointing out:

- direct teaching (e.g., courses, workshops, conferences, etc.)
- in-school learning (e.g. peer coaching, critical analysis, mentoring, goal-

oriented planning teams etc.)



out-of-school learning (e.g. learning communities, networks, visits and
partnerships with schools/universities, etc.) (Lieberman A., Wood D. E.,
2002, p. 320).

However, Kennedy defined nine models. They are outlined below:

- training (skills are the main focus, not practice)

- award bearing (academia-the fore relations and relevance)

- defecit (shortcomings are addressed, not quite supportive)

- cascade (minimum of collaboration)

- standards based (a teacher learning system is limiting)

- coaching (easy relationship of mentor-students, strong communication skills
of a mentor are a must)

- community of practice (application of practice innovation)

- action research (experiments with various class practices)

- transformative (a mix of several above-listed models) (Kennedy A., 2005,
p. 237).

Day and Adey examine ingredients and factors necessary for effective
professional growth. On one hand, Day listed ingredients necessary for successful
PD, including inspiration, exposition, discussion, opportunities for cross reference
of standards, new skills training, opportunities to experiment, and coaching. On the

other hand, Adey created a more extended group of factors. The key aspects are:

- innovation with an adequate theory base, effective learning materials and
proved evidence

- intense PD program with applying already introduced teaching methods and
provision for in-school coaching

- senior management at school welcome innovation

- teachers are committed to group work, effective communication and

allowed opportunities to practice and reflect (Hismanoglu M., 2010, p. 991).



After analyzing PD models, strategies are the next step. Hismanoglu points out
seven strategies. The first one is peer-coaching with reciprocal visits of two
specialists, as well as mandatory feedback and advice on teaching. It encourages
reflection, sharing successful practices and building a base of such practices, etc.
The second strategy is study groups where not more than six people participate on
a frequent and regular basis. The third one is action research where participants are
encouraged to regularly examine own educational practices. The following strategy
IS mentoring where a more experienced practitioner coaches a less experienced one
(lesson observation, teaching feedback, stress and weakness analysis, etc. Strategy
number five is teaching portfolios with plan and preparation details, evaluation and
feedback. The next one is in-service training which provides insight into teaching
experiences in the form of extended partnerships and education networks. The last
but not the least is team teaching where a group of students are trained by a team of
teachers who «design a syllabus, prepare individual lesson plans, teach students
and evaluate the results» (Hismanoglu M., 2010, p. 993).

Taking into account a diversity of strategies for PD, it is essential to create an
individual strategy which would encompass a set of principles most suitable for
each teacher. Generally, the amount and stress of the principles may vary. Still the
key basics are unchangeable. They include self-confidence, teaching ability,
language knowledge (mastering higher levels, taking part in native-speaker clubs,
subscribing to EFL/ESL blogs and magazines, etc.), skills (putting knowledge into
teaching practice), reflection (analyzing lessons after recording them, getting
feedback from students, etc.) and attitude (self-respect, positive attitude to teaching
and friendly relationships with students, etc.).

Jack C. Richards and Thomas S. C. Farrell contributed greatly to Cambridge
works and achievements. They outline two types of PD: individual and
institutional perspective. ldeally, they are interrelated when both institutions and
teachers are interested in achieving professional goals. For teachers, they are
enhancing language knowledge, keeping up to date with modern changes, teaching

skills and latest practical tendencies. Along with teacher development from the



perspective of individual teachers, there is also the point of view of teacher’s

personal development. It includes the following:

- language knowledge (grammar, phonology, language and second language
acquisition and other disciplines which are necessary for language teaching)

- pedagogical expertise (new teaching methods and strategies aimed at
learners of different ages and language levels)

- self-awareness (evaluation of one’s strengths and weaknesses, principles
and values as a teacher)

- understanding of learners (finding ways of making learning material more
understandable and accessible for learners as well as general understanding
of learners and their language achievements and problems)

- understanding of curriculum (deepening understanding of curriculum, use
of learner-centered materials)

- career advancement (acquiring knowledge and gaining mastery of

professional advancement, e.g. coaching skills).

In the epoch of globalization and non-stop changes, the role of self-education
has advanced greatly. For teaching it has always been an inseparable part but now
it is again and again emphasized.

One of the crucial factors of successful self-education is planning. Making a
roadmap is an important step. Fortunately, Ukrainian English teachers are offered a
myriad of PD opportunities. First of all, publishing houses and education centers
organize regular workshops and conferences to improve methodological skills.
There, a lot of interesting teaching methods are shared. In Ukraine, the most active
ones are Dinternal Education and Cengage Learning. They also offer a range of
webinars with native speakers and Ukrainian professionals.

Secondly, British Council plays an important role in advancing English
awareness in Ukraine. Numerous teacher courses and qualifications are offered,
including CELTA (Certificate in English Language Teaching to Adults) and

TYLEC (teaching young learners extension certificate). Recently a program
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English Teachers as Change Agents was launched in cooperation with GoGlobal to
improve the quality of teaching English in Ukraine and train a community of
English teacher trainers to share gained knowledge and skills among local teachers
of English.

There are also development schools and institutes provided by international
organizations and embassies. For example, Computer technology in EL
teaching/learning (TESOL) and Teacher Development Workshop for Novice
English Teachers from Ukraine supported by the U.S. Embassy.

International training programs and internships offered by universities and
global organizations create multiple opportunities for professional development of
English teachers in Ukraine. The Fulbright programs supported by the U.S. and
MASHAYV (lIsrael) are in much favor among Ukrainians. The above-mentioned
programs and others encourage training of a creative and competent teacher.

Conclusions. Updating and reforming the Ukrainian system of higher
education, the experience and prior achievements are efficient components of
substantial contribution potential in the present and future.
highly-qualified

Ukrainian researchers (N. Hupan, O. Korsakova, P.Lyneiko, T. Lytniova,
O. Stoyan and others) studied the historical aspect of training foreign language

teachers. Modern tendencies are of great interest, too.
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